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INTENT



At Peters Hill, our History curriculum 
strives towards the following aims:

• To enlighten children about the past. History is about real people who lived, and real 
events which happened in the past.

• To understand sequence, time and chronology and is the study of evidence about the 
past; it gives us a sense of identity, set within our social, political, cultural and 
economic relationships.

• To develop an awareness and curiosity about the past in Britain and the wider world 
and how this plays an essential part in preparing us for living and working in the 
contemporary world.

• To understand how the past influences the present, what past societies were like, 
how these societies organised their politics, and what beliefs and cultures influenced 
people’s actions.

• To develop a chronological framework for their knowledge of significant events and 
people.

• To recognise the diversity of human experience and understand more about 
themselves as individuals and members of society. What they learn can influence 
their decisions about personal choices, attitudes and values.



We believe that in History, all children 
should:

• Gain a coherent knowledge and understanding of Britain's past and that of 
the wider world.

• Learn about diverse places and people and how they shaped the world we 
live in today.

• Gain historical perspective through growing a sense of chronology and 
placing their knowledge into these timescales.

• Use their knowledge to begin to understand the processes of change, the 
relationships between groups and the challanges they faced.

• Develop their ability make connections and interprt evidence to develop their 
understanding about the world and its people.

• Learn about significant people and the role they played in historical events 
and periods.

• Ask questions, think critically, evaluate evidence and arguments to develop 
perspective and to individual thoughts and opinions.



Children become proficient historians 
through the development of the 
following learning pathways:

Pathway 1 - Significant Individuals

Pathway 2 - Significant events

Pathway 3 – Movements

Pathway 4 - Civilisations



Curriculum Drivers - How do our whole 
school values link to the subject?
• AMBITION (Success) – Knowledge organisers will be in place to ensure learning outcomes are 

ambitious for all pupils. Key knowledge will be clearly established and linked to previous 
learning. Lessons will aim for a depth of understanding through the subject ‘deep ideas’ 
themes to ensure that all children develop an awareness of historical events and figures.

• BELIEF (Confidence)– All children will have the opportunity to reflect on learning and see how 
their knowledge is improving over time. Learning Logs History Quizzes and extended pieces of 
writing in Curriculum Books will show the pupil’s the knowledge in a variety of ways and 
progress they are making and give the self-belief that they can achieve well in history.

• COMPASSION (Motivation) – All children will be encouraged to find out about historical events 
and significant individuals from the past and ask questions to deep their knowledge and 
understanding. They will be motivated by learning about local, British, world and ancient 
history so that their awareness increases all throughout their learning journey at Peters Hill 
Primary. They will be motivated to develop a positive curiosity by the end of the topic and have 
a ‘hands on’ approach to learning more about significant individuals and events of the past.

• PRIDE (Knowledge)– Knowledge will be shared with all children through knowledge organisers 
and good teaching. All staff will teach history with a clear understanding of what has come 
before and how this links to today’s learning. Deep ideas will be developed for children on a 
regular basis.

• RESPECT (Responsibility) – Children will develop a responsibility for learning about the past. 
They will work with a range of resources and artefacts respectfully. understand the impact of 
past individual events in present times





















IMPLEMENTATION



TOPIC OVERVIEW

Year 
Group

Autumn Aut Whole 
School

Spring Summer

1 Toys from the past The 
Gunpowder 
Plot

Black 
History 
Month

Mary Anning and 
Captain Scott

Florence Nightingale and 
Mary Seacole

2 The Great Fire of 
London

- Journeys and Exploration

3 Stone, Bronze, Iron 
ages

History of our Local Area (1) The Egyptians

4 Victorians Romans Aztecs

5 Ancient Greeks Anglo Saxons Vikings

6 World War 2 Tudors History of our Local Area (2)



Year 1



History – Autumn 2 
Hartlebury Museum Visit Wed 17th& Thr 18th November

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity

Pupils should be 
taught about:

• changes within 
living memory.

• events beyond 
living memory 
that are 
significant 
nationally or 
globally

History is about real people who lived, 
and real events which happened in the 
past.

History is the study of evidence about the 
past

Children to develop an awareness and 
curiosity about the past in Britain .

In history, children will find evidence, 
weigh it up and reach their own 
conclusions.

Pathway 1 - Significant Individuals

Historical Skills & Concepts 

• I can develop an awareness of toys of the past.
• • I can develop a curiosity to know more about toys 

from the past.
• • I can ask and answer questions about toys from the 

past.
• • I can make connections and draw contrasts 

between old toys and new toys.
• • I can express opinions about these similarities and 

differences between toys and explain my thinking.
• • I can draw conclusions about toys from the past, 

using a range of sources.

Knowledge

• I know that toys are different in the present 
compared to the past because of the materials 
used and how they are made.

• I know what toys my grandparents would most 
likely have played with e.g. teddy, cards or dolls.

• I know how toys have developed over time.

Pathway 2 - Significant events

Bonfire night, Remembrance day

Timeline- The order in which 
events occurred

In the past- The time before 
now

Modern-Relating to the 
present time

Now-In the present time

1. Why do we celebrate Bonfire night?
Children explore the Gun Powder Plot story and how this 
relates to Bonfire Night.  Sequence events from the story.  
In small groups children will work on a cross curricular 
STEM project to build a bridge across the Thames for Guy 
Fawkes to transport the gun posder.

2. Why do we celebrate Remembrance Day?
Children will reflect on the significance of Remembrance 
Day – why is it so important? What signs and symbols are 
used to represent memory and respect?

3. What were toys like in the past?

Hartlebury Visit- children will be introduced to toys 
from the past.  They will be able to explore the toys, 
ask questions about them and find out what they were 
made of and who would have played with them  

4. How can I find out about toys from the past?
Children explore a range of toys from the past, identify 
what it is , describe how it looks and works.  Using 
internet and other sources explore more about the toys.

5.  What were toys like when my grandparents were 
children?
Using photos from home, children will identify and 
describe their favourite toy thinking  about how it works, 
what it is made of.  
Children will explore toys from their grandparents era 
and sort toys into modern and  old groups.

6. How are toys from the past different to today’s 
toys?

Children will compare modern and old toys, thinking 
about how they work, what they are made of and how 
they look.  



History – Spring 2

NC PoS Key Concepts Link Key Knowledge and 
Pathway

Vocabulary Activity

Pupils should be 
taught about:

• the lives of 
significant 
individuals in 
the past who 
have 
contributed to 
national and 
international 
achievements

• significant 
historical 
events, people 
and places in 
their own 
locality.

History teaching aims to enlighten 
children about the past. History is about 
real people who lived, and real events 
which happened in the past. History is 
concerned with sequence, time and 
chronology and is the study of evidence 
about the past; it gives us a sense of 
identity, set within our social, political, 
cultural and economic relationships. 
Teachers will make this transparent and 
help children to develop an awareness 
and curiosity about the past in Britain and 
the wider world and how this plays an 
essential part in preparing us for living 
and working in the contemporary world. 
Pupils will consider how the past 
influences the present, what past 
societies were like, how these societies 
organised their politics, and what beliefs 
and cultures influenced people’s actions. 
As they do this, children develop a 
chronological framework for their 
knowledge of significant events and 
people. They will see the diversity of 
human experience and understand more 
about themselves as individuals and 
members of society. What they learn can 
influence their decisions about personal 
choices, attitudes and values. In history, 
children will find evidence, weigh it up 
and reach their own conclusions. To do 
this they will research, sift through 
evidence, and argue their point of view 
on the impact that an historical event or 
individual had on modern life today.

Pathway 1 - Significant Individuals
Mary Anning – Fossil Collector
Captain Falcon Scott -
– Antarctic Explorer

Historical Skills & Concepts: 
•I can develop an awareness of local historical 
figures from the past.
• I understand where Mary Anning/Captain Falcon 
Scott and their significant events fit within a 
chronological framework.
• I can develop a curiosity to know more about 
Mary Anning/Captain Falcon Scott.
• I can ask and answer questions about Mary 
Anning/Captain Falcon Scott.
• I can draw conclusions about Mary 
Anning/Captain Falcon Scott, using a range of 
sources.

Knowledge:
1. I know that a palaeontologist is somebody who 
studies fossils.
2. I know that Mary Anning and Captain Falcon 
Scott are similar because they both studied natural 
history.
3. I know that Mary Anning and Captain Falcon 
Scott are different because Marry Anning was a 
famous fossil hunter and studied the English 
Channel coastline whereas Captain Falcon Scott 
was a Royal Navy Officer who explored the 
Antarctic and discovered the Antarctic Plateau.
4. I know the key life events of Mary Anning and 
Captain Falcon Scott.

Artefact- An object made by a 
human being

Chronological order- In order of 
time, from earliest to most recent

Exhibit- An item displayed in a 
museum

Fossil- The remains or traces of 
plants and animals that lived long 
ago

Hero- A person admired for their 
courage, achievements or noble 
qualities

Museum - A building that houses 
collections of interesting or 
important objects

Palaeontologist- Someone who 
studies fossils
Significant - Important or 
remarkable.

1. Why is Mary Anning a significant person from the 
past?
Children will explore what a significant person 
is. Children will identify who Mary Anning is and why 
she is considered a significant historical person.

2. What are the key events of Mary Anning’s life?
Children will explore in more detail the key events of 
Mary Anning’s life focusing on the significance of her 
historical finds. They will apply this knowledge to 
order the events in a timeline.

3. Why is Captain Scott a significant person from the 
past?
Children will explore who Captain Scott is and identify 
why he is considered a significant historical person.

4. What are the key events of Captain Scott’s life?
Children will explore in more detail the key events of 
Captain Scott’s life. They will apply this knowledge to 
order the events in a timeline.

5. What are the differences and similarities between
Mary Anning and Captain Scott?
Children will recall what they have learnt about the 
lives of Mary Anning and Captain Scott. Through 
discussion they will compare key events/facts and 
identify if and how they are similar and different.

6. Assessment-
Children will answer a short multiple choice quiz, 
including put events in chronological order to show 
what they have learned about the lives of Mary Anning 
and Captain Scott.



History – Summer 2

NC PoS Key Concepts Link Key Knowledge and 
Pathway

Vocabulary Activity

Pupils should be 
taught about:

• the lives of 
significant 
individuals in the 
past who have 
contributed to 
national and 
international 
achievements

• significant 
historical events, 
people and places 
in their own 

locality.

History is about real people who lived, and 
real events which happened in the past.
History is concerned with sequence, time 
and chronology and is the study of 
evidence about the past; it gives us a 
sense of identity, set within our social, 
political, cultural and economic 
relationships.
Pupils will consider how the past 
influences the present, what past societies 
were like, how these societies organised 
their politics, and what beliefs and cultures 
influenced people’s actions. As they do 
this, children develop a chronological 
framework for their knowledge of 
significant events and people. They will 
see the diversity of human experience and 
understand more about themselves as 
individuals and members of society. What 
they learn can influence their decisions 
about personal choices, attitudes and 
values. In history, children will find 
evidence, weigh it up and reach their own 
conclusions.

Pathway 1 - Significant Individuals

People who have changed the past
Florence Nightingale and Mary Seacole

Historical Skills & Concepts: 
• I can develop an awareness of national 
historical figures from the past.
• I understand where Florence Nightingale/Mary 
Seacole and their significant events fit within a 
chronological framework.
• I can develop a curiosity to know more about 
Florence Nightingale/Mary Seacole.
• I can ask and answer questions about Florence 
Nightingale/Mary Seacole.
• I can draw conclusions about Florence 
Nightingale/Mary Seacole, using a range of 
sources.
• I understand the impact of one person on a 
community.

Knowledge:

1. I know that a nurse provides treatment, remedies 
and medicine for people who are really hurt or 
feeling poorly.
2. I know that ‘wounded’ means hurt or injured.
3. I know that Florence Nightingale and Mary 
Seacole are similar because both of them were 
nurses and they helped soldiers at war.
4. I know the key life events of Florence Nightingale 
and Mary Seacole and can put them in chronological 
order.

Significant - Important or 
remarkable.

Battle/ battlefield - A fight for 
control during a war. The battlefield 
is where the battle takes place.
Cholera - A disease that affects the 
digestive system.

Crimea - A small part of 
Ukraine that is controlled by Russia

Crimean War A war between 
Russia and Britain/France/ Turkey

Medicine- Something that is given to 
people who are poorly or wounded 
as a form of treatment or remedy.

Nursing - The practice of caring for 
sick and wounded people remedy a 
medicine or treatment a remedy or 
medicine wounded somebody who 
has been injured

Prejudice- An unfair and 
unreasonable opinion or feeling, 
especially when formed without 
enough thought or knowledge.

1. Why is Florence Nightingale significant person from 
the past?
Children will recap what a significant person is. Children 
will explore who Florence Nightingale is and recognise 
why she is considered a significant historical person.

2. What are the key events of Florence Nightingale’s 
life?
Children will explore in more detail the key events of 
Florence Nightingale’s life focusing on the significance of 
her historical finds. They will apply this knowledge to 
order the events in a timeline.

3. Why is Mary Seacole a significant person from the 
past?
Children will explore who Mary Seacole is and recognise 
why she is considered a significant historical person.

4. What are the key events of Mary Seacole’s life?
Children will explore in more detail the key events of 
Mary Seacole’s life. They will apply this knowledge to 
order the events in a timeline.

5. What are the differences and similarities between
Florence Nightingale and Mary Seacole?
Children will reflect back on what they have learnt about 
the lives of Florence Nightingale and Mary 
Seacole. Through discussion they will compare key 
events/facts and identify if and how they are similar and 
different.

6. Assessment-
Children will answer a short multiple choice quiz, 
including put events in chronological order to show what 
they have learned about the lives of Florence Nightingale 
and Mary Seacole.



Year 2



History London on Fire! – Autumn 1

NC PoS Key 
Concepts 
Link

Key Knowledge and Pathway
(Topic to continue in Autumn 2)

Vocabulary Activities

**Topic to continue after half term

Children will: be 
taught about events 
beyond living 
memory that are 
significant 
nationally.

Know where the 
people and events 
fit within a 
chronological 
framework and 
identify similarities 
and differences 
between ways of life 
in different periods.

Ask and answer 
questions, choosing 
parts of stories and 
other sources to 
show they know and 
understand key 
features of events.

The lives of 
significant people in 
the past who have 
contributed to 
national 
achievemetns
(Samuel Pepys).

• Enlighten 
children about 
the past

• Children to 
learn about 
real people, 
real events that 
happened in 
the past

• Sequence, 
time, 
chronology-
study of 
evidence of the 
past.

• Curiosity about 
the past of 
Britain and the 
world

• How does the 
past influence 
the present?

• What were 
past societies 
like?

To explain what the word history means (baseline)

To create a simple timeline of events from the past

To recall specific dates in history, placing them on a timeline

To recognise The Great Fire of London is an event beyond living 
memory.

To understand where the Great Fire of London fits within a 
chronological framework.

To ask and answer questions, explaining ideas

To explore a range of sources of evidence about the GFOL and use 
them to answer questions

To identify and compare similarities and differences between ways 
of life in 1666 and present day

•To ask and answer questions, choosing and using parts of stories 
and other sources to show that they know and understand key 
features of events

To analyse reasons why people from the past acted the way they 
did.

To begin to draw conclusions about the Great Fire of London.

The Great Fire of 
London
Pudding Lane
London City
Significant
Similarities
Differences
Parliament
Royal Court
The plague
1666
Great Fire of 
London
Tower of London
Jetty Houses
Royal Court
Rich
Poor
Hygiene
Wattle and daub
Thatched roofs
Wooden frames
Thomas Farriner
Fire
Bakery
Embers
Flammable
Government
Flammable
Leather bucket
Lord Mayor
Samuel Pepys
Diary
Cheese
Wine
Account
Bury

History baseline-What is history? Begin by exploring the word HISTORY and its meaning and 
gather the children’s ideas and the words/phrases they come up with. Children to create a mind-
map to show what they already know. What events from history do they know? See which events 
or people the children remember from their History learning in Year 1. Explain what you know 
about the word history? Record as a thought shower in green curric past.
Timelines-what is a timeline? Introduce the word chronology. What do you already know? Start 
with timeline of children's lives to get children used to idea of chronological order and sequence 
of events. Show children a timeline of historical events and people that they will know from 
previous learning- include an image of the great fire of London and something from their living 
memory. Children to work in groups to put them into chronological order (discuss meaning of 
this). Refer to this timeline in topic books.
What do we know about London and the Great Fire? Assessment opportunity Gather children's 
ideas-what do the children already know about London and The Great Fire of London? Children 
to create a mind map, drawing their ideas to show that they already know. (e.g.- London has 
buildings, it is in the UK-identify the more knowledgeable historians at this point). What can we 
use to locate London. Can children locate London on a map? Do they know it is the capital city? 
Why do you think we are learning about the Great Fire? What would you like to find out? Create 
a class min-map as a class for working wall.
Comparison of London landmarks activity using key text in English-study old maps. What do you 
notice? Children to create a 'Modern landmarks I know' piece-evaluate chn's use of past and 
present.
What happened before the great fire happened? Lesson looking at housing, and the year 
1665. Chn to identify 1666 on a timeline. Look at the plague and the rhyme-ring a ring a roses. 
What is the significance of the words in this song? Does the plague remind them of anything 
now? Show children words from the song and illustrations of houses-red marks on the 
door. Give hints-not answers. Children to create a door from 1665 and annotate the poem with 
drawings to explain the meaning. Use this to explain what happened before the Great Fire. Link 
to Science-the importance of hygiene, then and now. What has changed? (see houses lesson in 
Science which will reinforce understanding of the past).
What were houses like in 1666? Link to work in DT-look at videos of London streets-how have 
they changed? Children to explore this using construction materials, labelling pictures of houses 
and by making observations from videos.
Assessment opportunities-Low-stakes quizzes, word recall, show me games, mind-maps mid-
topic-what can we add to our initial map? Quizzes on satchel and purple mash. Tell a friend 
everything you know.



History London on Fire! – Autumn 2

NC PoS Key Concepts 
Link

Key Knowledge and Pathway Vocabulary Activities

Children will: be 
taught about 
events beyond 
living memory 
that are 
significant 
nationally.

Know where the 
people and 
events fit within 
a chronological 
framework and 
identify 
similarities and 
differences 
between ways 
of life in 
different 
periods.

Ask and answer 
questions, 
choosing parts 
of stories and 
other sources to 
show they know 
and understand 
key features of 
events.

The lives of 
significant 
people in the 
past who have 
contributed to 
national 
achievements 
(Samuel Pepys).

• Enlighten 
children 
about the 
past

• Children to 
learn about 
real people, 
real events 
that 
happened in 
the past

• Sequence, 
time, 
chronology-
study of 
evidence of 
the past.

• Curiosity 
about the 
past of 
Britain and 
the world

• How does 
the past 
influence the 
present?

• What were 
past societies 
like?

Learning Outcomes

I can explain how the Great Fire spread quickly, giving evidence to 
support my reasoning

I can ask and answer questions, explaining my ideas

I can explore a range of sources of evidence about the GFOL and 
use them to answer questions

I can identify and compare similarities and differences between 
ways of life in 1666 and present day (houses, the Great 
Plague/Coronavirus, fire regulations)

I can compare and contrast fire fighting from the past with the 
present day

I can analyse reasons why people from the past acted the way they 
did.

I can compare the and analyse the impact of individual 
actions during the GFOL (Samuel Pepys, Mayor of London and 
King)

I can design a new memorial to remember the Great Fire of 
London

To analyse reasons why people from the past acted the way 
they did.

To begin to draw conclusions about the Great Fire of London.

I can explain how the Great Fire of London changed the 
UK (buildings, fire regulations, fire service, London)

The Great Fire of 
London, 
Pudding Lane
London City
Significant
Similarities
Differences
Parliament
Royal Court
The plague
1666
Great Fire of London
Tower of London
Jetty Houses
Royal Court
Rich
Poor
Hygiene
Wattle and daub
Thatched roofs
Wooden frames
Thomas Farriner
Fire
Bakery
Embers
Flammable
Government
Flammable
Leather bucket
Lord Mayor
Samuel Pepys
Diary
Cheese
Wine
Account
Bury

Assessment opportunities-Low-stakes quizzes, word recall, show me games, mind-maps mid-topic-what can we add 
to our initial map? Quizzes on satchel and purple mash. Tell a friend everything you know.
- Bonfire Night – Whole School Topic Day Friday 5th November
Ask the children what they do every Bonfire Night. Talk about traditions and the real reason behind us celebrating 
with fireworks. Do any of the children know why we celebrate this event every year? Tell the story of why we 
celebrate Bonfire Night. Use online videos and discuss. Discuss the laws and how unfair it was and what they might 
have done about freedom of religion. Discuss the difficulties of life for Catholics who had to practice their faith 
in secret. Children to use conscience alley and hot seating to explore why the plotters wanted to overthrow the 
monarchy and the government.

Great Fire of London
How did the fire spread? Look at why the fire spread. Pose question – what do the children think? Look at factors; 
hot summer, everything was dry, windy, flammable materials used to build homes etc. (Link this with Science 
lesson-Wattle and Daub)

How do we know about the Great Fire? Discuss modern ways of telling news to the nation. Compare to old ways. 
Introduce Samuel Pepys' diary and how we know about the fire because of his written work.
What helped to stop the fire? The Great Fire of London | London Fire Brigade (london-fire.gov.uk) Discuss the 
how the fire stopped. Share the factors about the weather – it stopped being windy, houses were blown up with 
gunpowder, houses were pulled down using hooks and people used skirters or buckets of water from the Thames to 
stop the Pose question-why did people bury their valuables?

Where did people go to escape the fire? Look back at the story of Vlad and Boxton. Discuss how the chn might 
have felt if they had lost their home in a great fire like the one in 1666. King Charles II made a proclamation 
because of the number of refugees.

Myths about the Great Fire of London-class debate using these myths. Where there brick houses in 1666? Three 
myths about the Great Fire of London | Museum of London
Who was Sir Christopher Wren? How did the GFOL impact modern London’s landscape and fire service? How has 
London changed? What impact did the event have on the City of London’s landscape, safety, health and fire 
regulations? Discuss Sir Christopher Wren’s vision of a new London and what he did to help change the way it 
looked. Share the beginning of the fire service and how it developed over time. 1667 Rebuilding Act stated that 
‘all the outsides of all Buildings in and about the said Citty be henceforth made of Bricke or Stone’-did stone 
buildings exist before this act?

Finally, evaluate their learning about GFOL through a Learning Log Quiz and end of topic You could also think about 
how the event changed London but also the world. How has it developed communication, structures, monuments? 
Rules and laws for building and fire regulations around the world.

https://www.london-fire.gov.uk/museum/history-and-stories/the-great-fire-of-london/
https://www.museumoflondon.org.uk/discover/three-myths-you-believe-about-great-fire-london


History – How did the first flight change the world? - Summer 1

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity

Changes 
within living 
memory 
that are 
significant 
nationally or 
globally

Lives of 
significant 
individuals 
in the past 
who have 
contributed 
to national 
and 
internationa
l 
achievemen

ts

To develop an awareness of key British & 

World Wide events, The First Flight & the 

First Solo Flight across the Atlantic Ocean.

To understand where the building of the first 

plane, flying of the first plane and flying 

across the Atlantic Ocean, helped to make 

spacecraft and significant people involved fit 

within a chronological framework.

To develop a curiosity about key British & 

World Wide events, building the Wright’s 

Flyer, flying the Wright’s Flyer and Amelia 

Earhart flying across the Atlantic Ocean, that 

are significant nationally or globally.

To ask and answer questions about The 

Wright’s Flyer and Amelia Earhart’s 

Lockheed Vega 5B.

To carry out independent research using a 

range of sources.

To draw conclusions about The Wright’s 

Flyer, using a range of sources.

To devise ways of sharing my findings to an 

audience.

To understand the impact of an event on a 

national or global scale.

Learning Outcomes

National Curriculum - History key stages 1 to 2 

(publishing.service.gov.uk)

To understand and explain what a journey is and 

comparing this to my own experiences

To explain what significance means

To compare and contrast modern day transport with 

the past

I know the key events of the first flight and those 

involved and can place them in a chronological 

framework.

I can explain that the Wright Brothers (Orville and 

Wilbur Wright) were the first people to fly an 

aeroplane.

I can explain how the first flight changed the 

world. Who flew the first aeroplane?

To be continued in Summer Term 2:

Journey
Significant
Past
Present
Changes over time

20th century
Aeroplane
Aircraft
Aviation
Buisness
Cabin
Century
Cockpit
Commercial
Engine
Evaluators
Flight
Flying machine
Fuselage
Glider
Hot air balloon
Jet
Journey
Landing gear
Leisure
Modern
Propeller
Rudder
Siginificance
Wright Brothers

Leson 1. Learning Log Entry sheet
Lesson 1. Launch Journey's topic
-What is a journey? Knowledge collection.
How to the class travel to school? Do they understand what the word journey 
means? Children to create a poster illustrating all the journeys they know or 
have been on (e.g-journey to school, Wild Zoo, swimming). Journey 
Homework-what do children understand linked to the word journey. Have 
they been on a special journey. 
Explore, discuss, investigate-why did people want to fly? Where did they get 
the idea from?
What is significance?
Pupils need to understand the concept of ‘significance’ and why certain 
journeys are considered important. To reinforce this understanding, start 
your topic by asking pupils to look at a journey that is significant for them. 
Why does this journey have only limited broader significance?
How has travel changed over time?
How travel has changed since the childhood of pupils’ grandparents or great 
grandparents .How do I get to school? What is my journey? Children to sort 
different modes of transport-assess whether children know the names of 
them. What do they think has chanegd over time?
Flight-How did people try to fly? How did humans learn to fly like 
birds? Watch footage of man’s early flight attempts and think about the time 
before aeroplanes were invented. Watch the BBC clip ‘Story of Icarus’ and act 
(link to art and .
THE 'WRONG' BROTHERS AVIATION'S FAILURES (1920s) - YouTube Air travel 
in the 20th century - KS1 History - BBC Bitesize What do children already 
know? Some children may already know some of the points below: • Planes 
are used to transport passengers and commercial goods around the world. • 
Planes can fly thousands of miles around the world. • Planes are also used by 
military air forces
Montogolfier Brothers research lesson-research the use of the hot air balloon 
in Versais, France. Can children link the first successful balloon flight with the 
development of aeroplane flight?
Who invented the aeroplane? Who were the Wright Brothers?Those 
Magnificent Men in their Flying Machines - Original theme song - YouTube
Research about the Wright Brothers and their early attempts at aviation and 
early attempts of flight.

https://assets.publishing.service.gov.uk/government/uploads/system/uploads/attachment_data/file/239035/PRIMARY_national_curriculum_-_History.pdf
https://www.youtube.com/watch?v=fw_C_sbfyx8
https://www.bbc.co.uk/bitesize/clips/z82xpv4
https://www.youtube.com/watch?v=UPgS26ZhqZs


History – Summer 2

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity

Changes within living 
memory that are 
significant nationally 
or globally

Lives of significant 
individuals in the 
past who have 
contributed to 
national and 
international 
achievements

Know where 
the people and 
events they study fit 
within a 
chronological frame
work

Identify similarities 
and differences 
between ways of life 
in different periods.

 I can develop an awareness of 
key British & World Wide 
events, The First Flight/The 
Titanic Tragedy.

 I understand where the building 
of the first plane & Titanic, flying 
of the first plane helped to make 
spacecraft/sinking of the ship 
and significant people involved 
fit within a chronological 
framework.

 I can develop a curiosity about 
key British & World Wide 
events, building the Wright’s 
Flyer/Titanic and flying the 
Wright’s Flyer/sinking of the 
ship that are significant 
nationally or globally.

 I can draw conclusions about 
The Wright’s Flyer/The Titanic, 
using a range of sources.

 I can devise ways of sharing my 
findings to an audience.

 I understand the impact of an 
event on a national or global 
scale.

How did the first flight change the world>

• L.O: To order the key events of the aviation on a 
timeline.

• L.O: To develop a curiosity about the key events 
of the first flight.

• L.O: To compare the key features of the first 
aeroplane and modern aeroplanes.

• LO: To understand how important the aeroplane 
is and how people managed before it was 
invented

• L.O: To analyse how aeroplanes have changed the 
world. (Covid restrictions, trade, leisure travel )

• LO: To learn about the lives of significant 
individuals from the past (Amelia Earhart, Neil 
Armstrong)

• LO: I can explain how the first flight changed 
the world. Who flew the first aeroplane?

Titanic Topic Day

• L.O: To understand how our local area contributed 
to the creation of The Titanic.

• L.O: To analyse how the disaster affected many 
families, industries and transport on a global 
scale.

• Aeroplane: powered flying 
machine with fixed wings
• Aircraft: flying machine
• Aviation: the world of aircraft and 
air travel
• Cabin: room or space on an 

aircraft or ship
• Century: period of 100 years
• Cockpit: small space where the 

pilot(s) of an aeroplane sit
• Engine: machine that provides 

power
• Flight: journey through the air
• Flying machine: machine that 

can fly through the air
• Glider: light unpowered 

aircraft with wings
• Hot air balloon: large bag filled 

with hot air or gases that can 
carry passengers through the 
air in a basket

• Jet: aircraft with powerful jet 
engines

• Landing gear: wheels and other 
parts that bear the weight of an 
aeroplane

• Modern: the latest equipment 
or knowledge

• Propeller: turning part with 
blades that power an 
aeroplane

• Rudder: hinged area on the 
vertical stabilisers on an 
aeroplane, used to steer the 
aeroplane • Significance: 
importance

History of Aviation Timeline (continued from Summer 1)
Children to have a selection of planes, flying machines to analyse and sequence on a 
timeline. Encourage children to discuss with their partner, what did they think ot the first 
flying machines?
Were the Wright Brother's the first to fly? - focus on the Montgolfier Brother's invention. 
The Hot Air Balloon. Discuss how the brother found out how to rise. Discuss this wasn't a 
plane but talk about the significance of it. Look at the animals the brothers sent in the 
balloon first? Why did they do this? Do children think this was fair?
What do you think the Wright brothers did to make them famous?
How did they manage the first man-powered flight? This enquiry comprises a series of 
three smart tasks: the first is a sequencing task based on storytelling; the second a ‘living 
graph the third an optional ‘reconstruction relay drawing task’ . All contribute to helping 
pupils gain a firm grasp of the key events in the Wright brothers’ lives before they became 
really famous and leads, in the next session, to an analysis of why they were so successful.
How can we possibly know about the Wright Brothers first flight when there’s nobody 
alive now who saw it? Pupils then have to work out which source of evidence supports the 
statements. In other words, How do we know this really happened? The activity is 
called Prove it! Slides 2-7 are printed off onto A4 paper and placed around the room as if in 
an art gallery, giving pupils space to look at them in small groups. You can of course add 
your own images but try not to have too many or the activity becomes more of a memory 
game to find the sources rather than extract information, draw conclusions and inferences 
from them.
Comparing Planes – what were early planes like and how did they fly? WHy and how have 
they changed over time?
Amelia Earhart (Link to work in English)
Who was Amelia Earhart? Why was she a significant person? How did she change the world? 
Fact finding, learning about Amelia's life-children to create a fact file.
Evaluate - How have aeroplanes changed the world? Link to COVID – what happened when 
we couldn’t fly? Link to hot air balloon – couldn’t trade or travel for holidays

Space Day Learning Outcomes
Who was in the Space Race? Who successfully landed on the moon? When did it happen? 
Who was the first to land on the moon? What roles did each person have on the Apollo 11 
mission? How did the Apollo 11 mission help us to find out about outer space?

Titanic (last week and 3 days of term-cross curricular project across all subjects). What 
was the Titanic? Why is it so memorable? What happened to it? Why did it 
happen? understand What were the key features of the Titanic ship and how they were 
damaged leading to the sinking of the ship? What were the reasons for the tragic event?

https://www.keystagehistory.co.uk/keystage-1/outstanding-lessons/wright-brothers/what-do-you-think-the-wright-brothers-did-to-make-them-famous-kq1/


Year 3



History - Stone Age, Bronze Age & Iron Age

NC PoS Key Concepts Link Key Knowledge and 
Pathway

Vocabulary Activity outline 

Pupils should be taught 
about: changes in 
Britain from the Stone 
Age to the Iron Age

Late Neolithic hunter-
gatherers and early 
farmers, for example, 
Skara Brae

Bronze Age religion, 
technology and travel, 
for example, 
Stonehenge

Iron Age hill forts: tribal 
kingdoms, farming, art 
and culture

• To develop an understanding of how the 

Bronze Age, Iron Age and Stone Age fits 

within a chronological framework. 

• To develop a curiosity about ancient 

Bronze Age, Iron Age and Stone Age. 

• To devise historical questions about the 

Bronze Age, Iron Age and Stone Age . 

• To use concepts to make connections, 

draw contrasts and analyse trends within 

the Bronze Age, Iron Age and Stone Age 

e.g. the Bronze Age started at different 

times around the world, tools were made 

of bronze/iron, settlements, houses were 

made of wattle (sticks) and daub (mud) or 

dry stone.  

• To research, compare and draw 

conclusions about what it was like in a 

period of the Bronze Age, Iron Age and 

Stone Age and present more than one 

aspect of my findings to an audience.

• To make links and connections with other 
historical themes and periods, and 
between local, national and wider 
contexts. 

• To begin to develop an understanding of 
how and why things have changed 
between the ages. 

• I know and understand the meaning of each 

stage of the Bronze Age, Iron Age and Stone Age 

can put in the a chronological framework. 

• I know that Circa in Latin means, ‘around’ c. 

800BC and we do not use in it the ages because 

we don’t know exactly when they were. 

• I know what life was like for all groups of people 

during the Bronze Age and Iron Age e.g. 

settlements to burials, Skara Brae

• I know how Iron Age people protected their 

settlements by using hillforts and ramparts. 

• I know that Bronze is made of out tin and copper. 

• I know that the Iron Age ended when the 

Romans invaded Britain in AD 43. 

• I know that an Archaeologist is somebody that 

studies the past by exploring old ruins. 

• I know that the discovery of the Amesbury 

Archers was important because the artefacts 

that were buried with his remains told us a lot 

about the Iron Age.

• The climate got warmer and humans were able 

to start farming and demonstrate a variety of 

ways to gather food including hunting and 

fishing. 

• I know that the Neolithic Stone Age land 
clearance and farming was an important part of 
life. This lasted until the first use of metal. 

• I know that the discovery of the Cheddar Man 
was important because his remains told us about 
life in the Stone Age. 

• AD - AD is used to show dates after the birth of 
Jesus. This year is AD 2022.

• Ancient - Belonging to the distant past, especially 
to the period in history before the end of the 
Roman Empire (AD 410)

• Archaeologist - A person that studies the past by 
exploring old ruins.

• Artefact - An object from the past that shows 
evidence of what life was like.

• BC - BC is a way of dating years before the birth 
of Jesus. The bigger the number BC, the longer 
ago in history is was.

• Bronze - Copper and tin are melted together to 
make a metal called bronze.

• Circa - Latin meaning ‘around’. c. 800 BC means 
around 800 BC.

• Dwelling – A place where people live.
• Hillforts – Settlements built on hills to provide 

more protection.
• Hunter gatherers – Groups of people who get 

food by hunting, fishing and foraging rather than 
by farming. 

• Iron – A strong, hard magnetic silvery-grey metal.
• Invade – To enter a country by force with large 

numbers of soldiers in order to take possession of 
it.

• Ramparts – A defensive wall built for protection. 
• Settlement – A group of dwellings that form a 

community. 
• Paleolithic – Old or ancient Stone Age 
• Neanderthal – An early species of human being, 

now extinct 
• Mesolithic - Middle Stone Age
• Neolithic – New Stone Age 
• Nomad – A person or a group of people with no 

fixed home who travelled around to find shelter. 
• Farming – When an area of land is used to 

produce crops or to breed animals. 

1. Multiple choice entry assessment to begin the lesson. 
Images to analyse about the Stone Age, Bronze Age & Iron 
Age. Fact hunt to find facts around the classroom. Teach the 
children important aspects of the Stone Age (including the 
periods). All Write Round Robin (KAGAN) on tables to show 
new knowledge. Explain the 3 periods in books.

2. Watch videos, look at images and teach children about the 3 
different Stone Age dwellings (from the different periods). 
Create a flipchart to analyse and compare. Use images 
and write sentences to compare and describe them.

3. Introduce children to hunter gatherers. Children to go 
outside and pretend to be hunter gatherers with javelins. 
Hunt and gather food/plants. Discuss weapon choices, food 
choices, what they used the food for etc. Apply knowledge 
to write a diary in the shoes of a hunter gatherer. Recap 
previous learning and diary features.

4. Skara brae – Use images, maps and videos to learn about the 
Neolithic settlement of Skara Brae. Use planning sheet to 
note down anything that may be of importance. Create a 
pamphlet for potential visitors, explaining everything about 
Skara Brae. Pictures for diagrams to be provided.

5. Use maps, images and videos to collect information about 
how the Bronze Age differs  or is similar to the Stone Age. 
Create a flowchart to record the process of how bronze was 
made. Complete a comparison worksheet and answer 
comprehension style questions. Do a class Kahoot to assess 
learning. Add any details to the timeline. 

6. Show image of Iron Age settlement – what do they notice? 
Why was it called the Iron Age? Learn about the Iron Age 
and add details to the timeline. Debate what hillforts were 
for and what life might have been like. Create a fact file 
about life in the Iron Age to inform the next few lessons. 
Iron Age Quiz

7. End the lesson with a multiple-choice assessment to test 
children's new knowledge and understanding of the whole 
topic. String across the classroom – make a basic timeline 
with the main dates of the periods in Stone Age to Iron Age 
marked on it. Stone Age to Iron Age revision activity mat. 
List the positives and negatives of each period. What was 
good? What was bad? What hasn’t changed much?



History – Our Local Area 

NC PoS Key Concepts Link Key Knowledge and 
Pathway

Vocabulary Activity outline 

The black country’s 
origins and the 
different areas that 
make up the black 
country. 

The impact that the 
canal system had on 
the towns and cities 
that it served. 

The local landmarks e.g. 
Black Country Living 
Museum, Dudley 
Canals.

The raw materials that 
were transported from 
the black country.

• To develop an awareness of the history of 

the Black Country/Stourbridge.  

• To understand where the industrial 

revolution fits within a chronological 

framework. 

• To develop a curiosity about the industrial 

revolution and how it made our local area 

famous. 

• To devise historical questions about Our 

Local Area.  

• To use concepts to make connections, 

draw contrasts and analyse trends within 

the industrial revolution and our local area 

today.

• To research, compare and draw 

conclusions about what it was like in a 

period of the industrial revolution and 

present more one aspect of my findings to 

an audience.

• To begin to develop an understanding of 

the causes and impact of changes during 

the industrial revolution. 

• I know the different areas that the Black Country 

consists of.

• I know the significance behind the name ‘Black 

Country’.

• I know why coal mining became important in the 

Black Country. 

• I know about the working conditions of the coal 

mines.

• I know how children’s lives were impacted by the 

coal mines.

• I know how life has changed for children since 

coal mining in the 19th Century to modern 

Britain.

• I know important people who contribute to the 

development of coal mining. 

• I know how coal mining has impact/changed life 

today.

• Black Country – A place in the West 
Midlands with no official boundary 
lines. All of Dudley parts of 
Sandwell and Walsall are 
considered The Black Country. 

• Castle – A large building with high 
walls and towards that was built in 
the past to protect against attack. 

• Demolish – Deliberately breaking a 
building.

• Smelting – The process of 
removing pure metal from it’s ore.

• Canal – Waterways that are built 
by people locally known as ‘the cut’ 
due to the ground being cut out by 
people. 

• Railway – Track that are laid by 
people for trains to travel along.

• Chain – A series of metal links or 
rings.

• Smoke – A cloud of gas and dust 
that is caused by burning.

• Factory – A building where objects 
are made.

• Colliery – A coal mine.
• Museum – A place where 

interesting objects from the past 
shown the public. 

1. Multiple choice entry assessment to begin the lesson. Images to analyse 
about Our Local Area. Fact hunt to find facts around the classroom. Teach 
the children important aspects/areas of the Black Country – especially 
mining. All Write Round Robin (KAGAN) on tables to show new knowledge. 
Explain the importance of the Black Country mines for the local area. 

2. Watch videos, look at images and teach children about the significance 
behind the name ‘Black Country’ and analyse why coal mining became 
important in the Black Country. Use images and write sentences to 
compare and describe them.

3. Introduce children to working conditions in the coal mines. Children to go 
imagine they are in a dark black coal mine with a candle light as their only 
source of light, hearing chains roar and horses pulling charts up to the 
surface. Discuss the dirty and dangerous conditions and how children’s 
lives were impacted by the coal mines. Apply knowledge to write a diary in 
the shoes of a child coal miner. Recap previous learning and diary 
features.

4. Black Country Living Museum – Use images, maps and videos to learn 
about what life was like during the 19th Century. Use planning sheet to 
note down anything that may be of importance. Create a pamphlet for 
potential visitors, explaining everything about coal mining in our local area. 
How did it provide for our local area but also around the whole of the UK? 
Pictures for diagrams to be provided.

5. Research important people who contributed to the development of coal 
mining and the end of coal mining in our local area. What made it so 
successful and why did it eventually stop? Discuss and evaluate how coal 
mining impacted/changed our lives today? 

6. End the lesson with a multiple-choice assessment to test children's new 
knowledge and understanding of the whole topic. String across the 
classroom – make a basic timeline with the main dates of the periods in 
coal mining history in our local area. List the positives and negatives of this 
period. What was good? What was bad? What hasn’t changed much?



History - The Egyptians – Summer 1

NC PoS Key Concepts 
Link

Key Knowledge 
and Pathway

Vocabulary Activity

To know and 
understand significant 
aspects of the history of 
the wider world: the 
nature of ancient 
civilisations; the 
expansion and 
dissolution of empires; 
characteristic features 
of past non-European 
societies; achievements 
and follies of mankind

To consider how the past 
influences the present, what 
past societies were like, how 
these societies organised their 
politics, and what beliefs and 
cultures influenced people’s 
actions.

To find evidence, weigh it up 
and reach their own 
conclusions. To do this they 
will research, sift through 
evidence, and argue their 
point of view on the impact 
that an historical event or 
individual had on modern life 
today.

Pathway 3 – Movement 
(The Egyptians)

To identify where and when 
the Egyptians lived.

To explain the importance 
of the river Nile for the 
Ancient Egyptians.

To compare and contrast 
the lives and jobs of 
different people in Ancient 
Egypt.

To understand and evaluate 
Ancient Egyptian religion.

To know and understand 
how the Ancient Egyptians 
were considered influential 
to today.

To be able to explain the 
importance of 
Tutankahmun's tomb

AD- is used to show the dates after the birth 
of Jesus.
Ancient-Belonging to the distant past, 
especially to the period in history before the 
end of the Roman Empire (AD 410
Artefact-An object from the past that shows 
evidence of what life was like
BD-BC is a way of dating years before the 
birth of Jesus. The bigger the number BC, the 
longer ago in history is was.
Circa -Latin meaning ‘around’. c. 800 BC 
means around 800 BC
Civilisation -A human society with its own 
social organisation and culture.
Continent -A very large area of land that 
consists of many countries. Europe is a 
continent.
Mummification -If a dead body is 
mummified, it is preserved, for example by 
rubbing it with special oils and wrapping it 
in cloth
Pharaoh -A king of ancient Egypt
Preserve -Making sure that something 
remains as it is, and does not change or end
Pyramid-Ancient stone buildings with four 
triangular sloping sides. The most famous 
pyramids are those built in ancient Egypt to 
contain the bodies of their kings 
and queens.
Tomb -A large grave that is above ground

1. Learning log. Children will use a map to locate Egypt. They 
will then identify the continent, countries and seas around 
Egypt. Look at history timeline – identify when it was, what 
came before, during and after. Look at image of Egypt –
discuss River Nile and towns and city placement.

2. Children will use a variety of sources to research Ancient 
Egypt and find out the importance of the River Nile. Children 
will complete a writing task to demonstrate their knowledge.

3. Children will use a range of sources to research the lives of 
farmers, Pharaoh's, Priests and Noblemen. Children will 
complete a report on their findings. Explain the importance of 
Tutankahmun.

4.Children will watch videos introducing religion in Ancient 
Egypt- they will be introduced to the idea of mummification.

5. Children to complete learning log showing what they have 
learnt about the Ancient Egyptians: where and when, River 
Nile importance, lives of people, religion.



Year 4



History – Autumn 1
Key Question: Was childhood more enjoyable during the 19th century or the 21st century?

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity
Pupils should be 
taught a study 
over time tracing 
how several 
aspects of national 
history are 
reflected in
the locality (focus 
on Wordsley 
workhouse, 
bonded 
warehouse and 
other workhouses 
in Britain and their 
local area)

Pathway 3 –
Movement 

Curriculum Concepts:
Lessons will aim for a 
depth of understanding 
through the subject ‘deep 
ideas’ themes to ensure 
that all children develop 
an awareness of 
historical events and 
figures.

All children will be 
encouraged to find out 
about historical events 
and significant individuals 
from the past and ask 
questions to deep their 
knowledge and 
understanding.

1. LO: I can place the Victorian period on a 
timeline and understand when the 
Victorian era began and ended.  I can 
evaluate how successful the Victorian 
period was in History.

2. LO: I can evaluate a typical Victorian 
classroom. 

3. LO: I can explain why Florence 
Nightingale was a significant person and 
argue how she changed medicine for the 
better.

4. LO: I can analyse the success of a range 
of Victorian inventions. 

5.LO: I can debate the importance of the 
Factory Act in the 19th Century (focusing 
on child labour)

LO: I can evaluate Victorian children’s 
leisure time and compare this with my 
own today. 

Era/period
19th century 
Queen Victoria
Prince Albert
Industrial 
revolution,
Trade 
Change 
Crimean War
Scutari 
British Red Cross
Education
Rich/poor
Strict teaching
Chalkboard 
Discipline 
Birch cane 
Reading, writing, 
arithmetic 
Slate board 
Abacus 
Communication 
Transmission 
Child labour
Factory act 

Learning Log Entry and Quiz.
Children come into classroom to find tables in rows or removed and representing a 
workhouse/school classroom. Give children a selection of artefacts and images on each 
table, using chalk boards, children to record what they know already about leisure time 
and inventions. Ask questions about each artefact and begin to make inferences about 
the Victorian period.
1.What were the most important events of the Victorian period? Which events from 
the Victorian period have had the biggest impact on our lives today? Why is it 
considered one of the most successful periods in History? Group skills to construct a 
human timeline. Discuss the important events of the Victorian era and dates and 
impact on our lives today.
2. What would you have enjoyed and despised if you attended school in 1870? How 
have schools adapted and changed in the years following the Victorian era? Compare 
stunning start experience with today – how was it different? Similar? How did it make 
you feel? Review images of Victorian classrooms considering similarities and 
differences. Analyse whether education was more successful in the 19th or 21st century.
3. Did the lady with the lamp really change medicine for the better? Y1 learning link 
quiz – who is this lady? Through a bbc diary video of FN, explain who she was and draw 
inferences about medicine before her experience in Turkey. Compare medicine 
following her visit and the success of her nursing school. Why was she awarded the 
British Red Cross? Create interactive book to share with Y1 children when they learn 
about FN.
4. How does the world communicate? Are we really glued to our phones? Entry (timed 
pair share) can they place the images of inventions on a timeline, why have they 
constructed it this way? Review and repeat this at the end, did anything 
change? Explain key Victorian inventions focusing on Alexander Graham Bell and the 
telephone? Is the telephone arguably one of the best inventions from the V period? 
How would we communicate without it? Draw on Y2 knowledge of GFOL when there 
was a fire/emergency, a runner had to alert the local police etc. why is that not 
successful today?
5. How did Queen Victoria influence the jobs given to children? Why did she feel 
something needed to change?
Link to PSHE and the lesson about rules and laws, explain how children in the Victorian 
period worked as hard as adults did in mines, chimney sweeps, factories, dog poo 
pickers and knocker-uppers. Children to create job advertisements to be placed around 
the year group and school e.g. dog walker wanted, chimney sweeper needed. Use 
techniques from Blist Hill adverts and print them in best. After creating adverts, discuss 
how these jobs made them feel? why did something need to change? Set up a debate 
in the classroom arguing for and against the Factory Act preventing children under 10 
from working. For – made money, size, efficiency, kept them from streets.



History – Autumn 2
Whole School Bonfire Topic Day 

NC PoS Key Concepts 
Link

Key Knowledge and 
Pathway

Vocabulary Activity

A high-quality history 
education will help 
pupils gain a coherent
knowledge and 
understanding of 
Britain’s past and that 
of the wider world. It 
should inspire pupils’
curiosity to know 
more about the past. 
Teaching should equip 
pupils to ask 
perceptive questions,
think critically, weigh 
evidence, sift 
arguments, and 
develop perspective 
and judgement. 
History
helps pupils to 
understand the 
complexity of people’s 
lives, the process of 
change, the diversity 
of
societies and 
relationships between 
different groups, as 
well as their own 
identity and the
challenges of their 
time.

• I can develop an awareness 
of key British events, The 
Gunpowder Plot, that are 
beyond living

memory.
• I understand where The 
Gunpowder Plot and 
significant people involved fit 
within a chronological
framework.
• I can develop a curiosity 
about key British events, The 
Gunpowder Plot, that are 
significant
nationally or globally.
• I can ask and answer 
questions about The 
Gunpowder Plot.
• I can draw conclusions 
about The Gunpowder Plot, 
using a range of sources.
• I am beginning to develop 
an understanding of abstract 
terms such as parliament and 
treason.
• I understand the impact of 
an event on a national or 
global scale. 

I know how the gunpowder plot 
was uncovered; a letter sent to 
Lord Monteagle.

I know that Guy Fawkes oversaw 
lighting the fuse to the 
gunpowder on 5th November 
1605, the day of the opening
of Parliament.

Treason
Plot
Parliament 
Monarchy
King 
Catholicism
Religion
Belief 

Why are we still celebrating Bonfire night 
in 2021?

Teach children about the reasons why 
Guy Fawkes and his group plotted 
against the King under the houses of 
parliament. 

Is Lord Monteagle a hero or villain?

Role play the scene when he discovered 
the letter outlining the treacherous plot 
and infer and deduce how he would have 
felt. Conscience alley – was he right to 
tell the King?



History – Spring 1
Key Question: What happened when the Romans came?

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity
Children should be 
taught about the 
Roman Empire and 
its impact on 
Britain.
Including:
Julius Caesar’s 
attempted 
invasion in 55-54 
BC. The Roman 
Empire by AD 42 
and the power of 
its army. The 
successful invasion 
by Claudius and 
conquest, 
including Hadrian’s 
Wall. British 
resistance, for 
example, Boudica. 
‘Romanisation’ of 
Britain and the 
impact of 
technology,
culture and 
beliefs, including 
early Christianity

Enquiry- Theme days.

They will be motivated to 
develop a positive 
curiosity by the end of 
the topic and have a 
‘hands on’ approach to 
learning more about 
significant individuals and 
events of the past.

Teach history with a clear 
understanding of what 
has come before and how 
this links to today’s 
learning.

Pathway 3- Movement

1. LO: I can analyse the rapid 
success of the Roman 
Empire.
2. LO: I can evaluate the 
Roman invasion of Britain.
3. I can describe the role of 
Roman soldiers and their 
army.
4. I can justify why Boudica 
led a rebellion against the 
Romans.

Romulus and Remus 
Julius Caesar
Europe
Conquer
Invasion
Emperor and empire
British resources
Gold
Trade
Roads
Slavery
Legacy
Rebellion and revolt
Boudica
British Celtic Iceni
Prasutagus
Armour: shear, shield 
Pompeii
Eruption
Pliny and an eyewitness 
account
Gladiator
Stadium
Colosseum, Circus Maximus

Learning Log Entry, Topic Quiz and Launch afternoon- What was life like 
in Ancient Rome?

1. Explain when the Roman period was and use maps to 
show the spread of the Roman empire over time. Talk 
about why/when countries may have invaded other 
countries. Children to construct own timeline using ipads
and resources. Explore how the empire grew by looking at 
mapped images across the roman period. Children to 
discuss the expansion of the Roman period over time using 
images to help.  Why were the Romans so successful in 
their take overs and considered one of the powerful armies 
in Europe?
2. Explore why the Romans wanted to invade Britain and 
what it meant to be a part of a legacy. Children will 
evaluate how successful Julius Caesar’s invasion was in 
55BC and why, and compare this with the invasions of 
Claudius and Caligulu. Children to describe why Britain was 
so valuable to the Romans. What did Britain have that 
other countries didn’t have? What did Britain gain as a 
result?  Why did the Romans see Britain as a threat?
3. Children will learn the strict rules Roman soldiers 
followed to prepare them for battle, learning the difference 
between legionaries and auxiliaries, describing the 
formations, weapons and armour they used. Children to 
design their own formation and weaponry in role as a 
soldier.  Was the success of the Roman army the only 
reason they conquered most of Europe? 
4. Using drama and animation, children to retell the story of 
Boudica’s rebellion. Argue why she was considered one of 
the most powerful women from the Iceni and why she is 
still recognised today. Why did Boudica resist the 
Romanisation of Britain? Was her rebellion a success?
Learning log – Quiz style questions- How were the Romans 
so successful?



History: The Amazing Aztecs and their Ancient Civilisations. – Summer 2
Why was the cocoa bean so important to the Aztecs?

NC PoS Key Concepts 
Link

Key Knowledge and 
Pathway

Vocabulary Activity

A non-European 
society that 
provides 
contrasts with 
British history –
one study 
chosen
from: early 
Islamic 
civilization, 
including a study 
of Baghdad c. AD 
900; Mayan
civilization c. AD 
900; Benin 
(West Africa) c. 
AD 900-1300.

Curriculum Concepts:
Lessons will aim for a 
depth of understanding 
through the subject ‘deep 
ideas’ themes to ensure 
that all children develop 
an awareness of 
historical events and 
figures.

All children will be 
encouraged to find out 
about historical events 
and significant individuals 
from the past and ask 
questions to deep their 
knowledge and 
understanding.

Pathway 3 Movement 

LO: I can explain when the Aztec 
period was and can explain how their 
empire was defeated by the Spanish 
invasion. 
LO: I can locate their earliest 
settlement on a map and can 
describe their ancient city of 
Tenochtitlan. 
LO: I can analyse the importance of 
their market and how trade was 
completed during the Aztec period. 
LO: I can describe their diet and the 
importance of chocolate (Chocolatl) 
for the King Montezuma.  
LO: I can debate how important the 
cocoa bean was for food and trade. 
LO: I can explain how mythology and 
their strict belief in the Gods led 
them to settle in their city and how 
worship was central to their beliefs. 

Valley of Mexico
Mesoamerica
Tenochtitlan
Aztec Ruler
Montezuma
Ahuizotl
Cuitlahuac
Mexico City,
Spanish Colony
Mexicah people
Settlement
Trade
Hernan Cortes
Gods and Goddesses 
Huitzilopochtli
Quetzalcoatl
Sacrifice
Tribute
Cacao (cocoa beans)
Maize
chilli and cane sugar

Topic launch to explore half term homework and 
questions about the Aztecs. Record these to answer 
throughout the weeks. 

Locate the Aztec period in history and create a 
timeline showing the development of their inventions. 
Where did they settle and why? How were they 
defeated?

Share the ancient city of Tenochtitlan to children and 
why the Aztecs settled here (Geog link) children to 
recreate the settlement and evaluate why it was such 
a successful place for the tribe to live. Why was 
Tenochtitlan destroyed? How does Tenochtitlan 1500 
compare to Mexico City 2021?

Evaluate the importance of religion to the Aztecs. Why 
and how were they guided by Gods? Children to 
design their own Aztec God and play top trumps with 
their team. Was religion the most important thing to 
the Aztecs?

Fake poo investigation to identify the Aztec diet-
including what the cocoa beans may have been 
consumed as. Why was the cocoa bean so important 
to the Aztecs? Describe their diet. How does it 
compare with ours today?

Evaluate and describe the journey of chocolate from 
now until the present day, linking knowledge from 
Victorian topic and industrial revolution.



Year 5



Year 5 – History – Autumn 1                     Context- Ancient Greeks
NC PoS Key Concepts Link Key Knowledge and 

Pathway
Vocabulary Activity

Historical 
Skills &
Concepts-
Ancient 
Greeks

• I can develop an awareness of what life was like during the Ancient 
Greece period. L2,3
• I  can develop a curiosity to know more about how the Ancient 
Greeks began and what they were famous for e.g. agriculture, 
farming, art, democratic government, the Olympic games etc L1
• I can develop a chronological understanding of Ancient Greece. L1
• I can ask questions, investigate and analyse my findings about 
Ancient Greece. L1
• I can explain what was happening in the Greek civilisation and 
Britain civilisation at the same time. L2
• I am beginning to develop and understanding of abstract terms 
such as democracy, philosophy etc L5
• I can draw conclusions about how the Greek society has had an 
impact on modern society and civilisation e.g. the Olympic Games, 
medicine, government, through a medium of my own choice. L5

I know that Ancient Greeks believed in many gods. They were 
polytheists. 2. I know that the Greeks were considered influential to 
modern society. They contributed ideas about philosophy, religion, 
art, science, language and maths. 3. I know that the Olympic Games 
in Greece started in c. 800BC. 4. I know that ruins and artefacts tell 
us about Ancient Greek culture, military and religious beliefs. 5. I 
know that Greeks invented democracy. This is when everybody is 
allowed to vote on the decisions made by the government. 6. I know 
that Greece is made up of many islands and is located by the sea. 
This meant that the Greeks were seafaring people. 7. I know that 
Greek vases are important to us today because they tell us about 
Ancient Greek life because of the pictures drawn on them. 8. I know 
that the Olympics were invented by the Greeks as religious festival. 
9. The Greek empire expanded further under the rule of Alexander 
the Great. 10. I know that Greeks were good at warfare. They used 
this to defend their land, trade and invade other places not under 
their control. 11. I understand the impact of the Ancient Greeks had 

on Britain e.g. maths, language etc.

LO: to formulate 
questions, investigate 
and analyse my findings 
about Ancient Greece.

LO: to analyse the 
impact of Ancient Greek 
democracy on life today.

LO: to compare and 
contrast the lives led by 
the Spartans and 
Athenians.

LO: to compare and 
relate  the Ancient 
Olympic games to the 
modern day Olympics.

LO: to analyse and argue 
how the Ancient Greeks 
have impacted positively 
on modern society.

Democracy

Civilisation

Modern

Ancient

Democratic

Olympics

Philosophy

Religion

Language

Empire

Trade

Influential

Society

L1-Introduce topic with Greek Gods, timeline, what are 
they famous for? How do we know about Ancient 
Greece? Pottery etc. Children to carry out a mini project 
based on child led questioning, what do they want to 
know about Ancient Greece? Children to investigate the 
answers to their questions and present their findings.
L2-Learn about democracy now and the introduction of 
Greek democracy. Compare similarities and differences 
with democracy in the modern day and link to our 
government. Analyse the impact and hypothesise how 
could life be different if democracy hadn’t been 
introduced?
L3-Learn about the lives of two different Ancient Greek 
groups in society. Teach the differences between the 
attitudes and daily life of Spartans and Athenians. Re-
enact battle to show the difference in body language, 
attitude, lifestyle.
L4-Children to ask questions about the Olympic games 
and then compare Ancient Olympics and modern 
Olympics. Link to PE and do some Ancient Greek vs 
modern games. Children to compare the similarities of 
recent Olympics with ancient games.
L5-Bring together learning from whole topic. Focus on 
philosophy, maths, science, language, Olympics. Children 
to imagine  and hypothesise what would life be like if 
they had not introduced these elements to society? 
Argue the positive impact on our lives.



History – Autumn 2                     Context- Gunpowder Plot Topic
NC PoS Key Concepts Link Key Knowledge 

and Pathway
Vocabulary Activity

Histor
ical 
skills 
and 
conce
pts

I can develop an awareness of key British events, The 
Gunpowder Plot, that are beyond living memory.

I understand where The Gunpowder Plot and 
significant people involved fit within a chronological 
framework.

I can develop a curiosity about key British events, The 
Gunpowder Plot, that are significant nationally or 
globally.

I can ask and answer questions about The Gunpowder 
Plot.

I can draw conclusions about The Gunpowder Plot, 
using a range of sources.

I am beginning to develop an understanding of abstract 
terms such as parliament and treason.

I understand the impact of an event on a national or 
global scale. 

LO: to debate 
why we still 
celebrate the 
failure of the 
Gunpowder Plot 
and those 
involved. 

LO: to analyse 
the reasons for 
plotting to kill 
King James I of 
England and VI of 
Scotland and the 
Lords of House in 
the Houses of 
Parliament.

Plot

Plotting

Treason

Sources

Parliament

Impact

National

Chronological

Lords

Gunpowder

Remind children of the Gunpowder plot and do a PMI 
(positive, minus, interesting) for life without the plot 
being discovered. What would be positive, minus and 
interesting about that life?

Children to ask questions about what they would like to 
know about the gunpowder plot using the question 
stems from curriculum lessons.

Children to choose to create a comic strip/ newspaper/ 
wanted poster/other medium to analyse the reasons 
behind plotting to kill the King and Lords.

Discuss what we usually celebrate e.g. Christmas 
celebrating the birth of Christ, birthdays celebrating the 
day you were born. Now ask children to think about why 
we ‘celebrate’ Bonfire night when we know that it was a 
plot to kill the king. Discuss the importance of 
celebrating the failure of the plot.

Children to write a debate piece explaining why they 
think it is/is not important to still celebrate the failure. 
Debate as a class whether they think it should be 
celebrated or not.



History – Autumn 2 Context- Black history month
NC PoS Key Concepts Link Key Knowledge and 

Pathway
Vocabulary Activity

Histor
ical 
skills 
and 
conce
pts

COMPASSION (Motivation) – All 
children will be encouraged to find out 
about historical events and significant 
individuals from the past and ask 
questions to deep their knowledge and 
understanding.

LO: to analyse the 
achievements of a 
significant 
individual who has 
had an impact on 
our lives.

Marcus Rashford

Achievements

Biography

Career

Impact

Biography

Professional

Show children a newspaper without the names, explaining the 
achievements of Marcus Rashford during lockdown. Ask children 
who they think this is based on and what they know about why 
this was important. Ask them whether they think this was recently 
or in the past and ask why they think this. Which clues tell us this?

Show children the picture of Rashford and ask whether they know 
who he is and which team he plays for. Ask them to discuss why 
we might be learning about him. What is the link between the 
newspaper article and the footballer? Explain that the article is 
written about Marcus Rashford and explain what an impact he has 
had on so many lives.

Link to first black footballer- Arthur Wharton born in 1865 who 
was considered to be the first black professional footballer in the 
world. Both have achieved lots in their career, although in 
different times and different achievements.

Children to write a biography (a link to our writing focus in English 
lessons this week) on Marcus Rashford. Children to use biography 
writing skills from English lessons this week.



History – Spring 1                 Context- Anglo Saxons

NC PoS Key Concepts Link Key Knowledge and 
Pathway

Vocabulary Activity

Significant 
Individuals

Significant 
Events

Movement 

Civilisation 
– historical 
skills and 
knowledge

To develop an awareness of what 
life was like during the Anglo 
Saxons period. 

To develop a curiosity to know 
more about how the Anglo-Saxons 
settled in Britain and how the 
Romans helped them to get there. 

To develop a chronological 
understanding of Anglo-Saxon life, 
settlements, the spread of 
Christianity and association with 
the Scots. 

To ask questions, investigate and 
analyse my findings about the 
Anglo-Saxons and Scots. 

To begin to develop and 
understanding of abstract terms 
such as migration and pagan. 

To draw conclusions about how 
the Anglo-Saxon society has had 
an impact on modern society and 
civilisation e.g. Geography, 
English, Maths and Computing, 
through a medium of my own 
choice.

LO: to debate 
reasons behind why 
the Anglo Saxons 
settled in Britain 
and justify how we 
know.

LO: to analyse the 
differences between 
modern life and 
Anglo Saxon life.

LO: to analyse Anglo 
Saxon religious 
beliefs.

LO: to argue what 
we can learn about 
Anglo-Saxons from 
archaeology.

AD- AD is used to show dates after 
the birth of Jesus. This year is AD 
2020.

Anglo-Saxons- The name given to 
the people who travelled from 
Germany, South Denmark and the 
Netherlands and settled in Britain 
around AD 410 

Civilisation- A human society with its 
own social organisation and culture.

Saxons - People from northern and 
central Germany who invaded 
Britain around AD 410

Hoard - Items buried and left, 
possibly for safe-keeping

Invade - To enter a country by force 
with large numbers of soldiers in 
order to take possession of it. 

Migration - The process of people 
travelling to a new place to live, 
usually in large numbers. 

Pagan - A person who follows a 
religion that is not a major religion, 
including Christianity, Islam, Judaism, 
Buddhism, Hinduism, and Sikhism

Settler/ settlement - People who 
migrate to a new place. When 
people start a community, this is a 
settlement.

1. Why did the Anglo-Saxons settle?
Children to debate the reasons for why the Anglo-Saxons settled in 
Britain and where and when they settled. Children to choose a reason (in 
role as an Anglo-Saxon) to settle in Britain and then debate their reasons 
as a class, explaining where/when and why they settled, justifying with 
reasons and how we know this in present day. Children to ask questions 
to each other in role and justify reasons with answers.
2. What are the differences between Anglo-Saxon and modern life?

After researching Anglo-Saxon life using archaeological sites and 
artefacts, focusing on a range of areas such as education, entertainment, 
toys and games, children will create a 3D model of an Anglo-Saxon house 
and a modern house demonstrating the difference in layout, materials 
etc and then analyse the differences and reasons and record for a 
‘homes under the hammer’ style show demonstrating building materials, 
room layout etc.
3. What were the Anglo-Saxon religious beliefs?
Children to analyse Anglo-Saxon religious beliefs and their role in the 
introduction of Christianity. Children to write an analysis of the Gods and 
their roles and impact on daily life for Anglo Saxons. Children to create a 
social media profile page for one of the gods with their special powers, 
friends, status etc. Children to write a diary as an Anglo Saxon 
demonstrating their beliefs and impact on their day to day lifestyle.
4. What do we know from artefacts?
Children to create their own replica of an artefact from the Staffordshire 
Hoard to put in our class artefact museum box. Children to then argue 
what they know from archaeology and argue why it is important. Link to 
the Staffordshire Hoard discovery and the discovery of Sutton Hoo. 
Children to act out scenes from the archaeological dig as Mrs Pretty or 
Basil Brown. Children to choose one of these people and interview each 
other in role about the discoveries. Children to argue what they can find 
out from the discoveries and what we now know that we didn’t before.



History – Summer 2          Context- Vikings       

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity

Significant 
Events

Movement 

Civilisation 
– historical 
skills and 
knowledge

I can develop an awareness of 
what life was like during the 
Vikings period.

I can develop a curiosity to know 
more about how the Vikings 
settled in Britain and why they 
continued to invade Britain from 
AD 787 to 1066.

I can develop a chronological 
understanding of Vikings e.g. 
William the Conqueror, trade, 
settlements and religion.
I can ask questions, investigate 
and analyse my findings about the 
Vikings.

I am beginning to develop and 
understanding of abstract terms 
such as pirate raid and Old Norse 
Language.

I can draw conclusions about how 
the Viking society has had an 
impact on modern society and 
civilisation, through a medium of 
my own choice.

LO: to analyse the importance of the 
raid on Lindisfarne to the Viking 
invasion.

LO: to investigate and debate 
reasons behind why the Vikings 
invaded Britain.

LO: to compare and contrast Viking 
life and beliefs with modern life.

LO: to develop a curiosity about 
Viking monarchy.

LO: to analyse findings about the 
impact of Vikings on our lives.

Lindisfarne

monastery

raiders

invasion

chronicle

chronicle

Scandinavia

invasion

raid

tradesmen

weaving

longship

Norse

Jorvik

Danelaw

1. Introduction to the raid and Vikings- Children are to 
investigate the raid on Lindisfarne by reading an account of 
the raid taken from the Anglo-Saxon chronicle. Children are 
to start by not knowing the origins of the account and will 
debate whether the account is written by a Viking or not by 
looking at the bias, the facts and opinions. They will then 
analyse how this raid was critical to the Viking invasion. 
Children to act out the invasion and write the account from 
the point of view of a Viking instead.

2. Investigate- Children are to read accounts, look at evidence 
through artefacts and historical documents to see why the 
Vikings invaded Britain and how they invaded Britain. 
Children to act as a Viking and debate with an Anglo Saxon, 
why they invaded and their specific reasons to give a human 
view.

3. Compare and contrast- Children to draw conclusions about 
the similarities and differences between Viking life and 
modern life. They will then analyse this by creating two 
newspapers, one Viking times and one modern day including 
a news article, housing adverts, sporting results, job adverts 
and more. They will then analyse the differences that this 
highlights between the times and also the similarities.

4. Curiosity about monarchy- children to analyse viking
monarchy and then compare to the job of our queen. 
Children to ask questions to each monarch in role and record 
interviews on ipads.

5. Children to analyse whether our life would have been 
different without the Vikings and the impact that they had on 
our lives.



Year 6



History – WW2 – Autumn 2

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity

NC Pos
A high-
quality 
history 
education 
will help 
pupils gain a 
coherent 
knowledge 
and 
understandi
ng of 
Britain’s past 
and that of 
the wider 
world.

Pupils should 
continue to develop 
a chronologically 
secure knowledge 
and understanding 
of British, local and 
world history

LO: I can research WW2 
using a range of sources. 
LO: I can explain the 
important events that led 
to WW2. 
LO: I can discuss why 
Winston Churchill was an 
inspirational leader
LO: I can explain what the 
evacuation was and what 
it was like to be involved 
in. 
History 
LO: I can discuss how and 
why diet was different 
during WW2.

Allies
Axis
Adolf Hitler
Neville Chamberlain
Winston Churchill
Leadership
Peace Agreement
Treat of Versailles
Operation Pied Piper
Pact
Poland
Invasion
Peace
Evacuation
Evacuees
Suitcase
The Blitz
Battle of Britain
Billeting officers
Rations
Rationing
Wartime menu
Lend lease

• Retrieval task- learning log quiz task. 
Assess existing understanding. 

• Children use the internet, artefacts, Blitz 
videos, diary entries and pictures to 
complete a fact file all about WW2.  

• Children create a timeline highlighting the 
events that led up to WW2

• Create a poster/fact file about Winston 
Churchill and explain how he was an 
ins[irrational leader

• Children write a diary entry in the role as 
a WW2 evacuee. They use key vocab and 
new vocabulary into their writing

• Children compare a meal from WW2 in 
comparison to the present day. They 
create a meal for a family in 1940 and for 
a family in the present day. Children 
discuss nutrients of each meal and 
positive/negatives of each

• Learning log exit task. 



History - Tudors – Spring 2

NC PoS Key Concepts Link Key Knowledge and Pathway Vocabulary Activity
A high-quality 
history education 
will help pupils gain 
a coherent 
knowledge and 
understanding of 
Britain’s past and 
that of the wider 
world. It should 
inspire pupils’ 
curiosity to know 
more about the 
past. Teaching 
should equip pupils 
to ask perceptive 
questions, think 
critically, weigh 
evidence, sift 
arguments, and 
develop 
perspective and 
judgement. 
Pathway 1 -
Significant 
Individuals
Pathway 2 -
Significant events
Pathway 3 -
Movements
Pathway 4 -
Civilisations

To develop an awareness of what 
life was like during Tudor times 
e.g. life in court, marriage, 
religion, monarch etc
To develop a curiosity of place key 
historical events and how 
significant people from the past 
(Elizabeth I, Richard III, Henry VIII) 
influenced change in societies and 
periods in a chronological 
framework.
To understand that some 
civilizations shower 
greater advancements than 
people who lived in centuries 
after them.
To draw conclusions from a 
variety of sources based on 
my understanding of source 
reliability.
To look at more than one version 
and say how an author or 
researcher has attempted to 
persuade or give a 
specific viewpoint and share my 
own views through a medium 
of my own choice.
To begin to develop and 
understanding of abstract 
terms such as annulment, heretic
To summarise the main events 
from the Tudor age explaining the 
order of events, what happened 
and how it has impacted on 
modern day life and the 
world e.g. monarch.

LO: I can summarise the main 
events from the Tudor period. 

LO: I can argue as to why 
Henry VIII was an unpopular 
King. 

LO: I can compare what life 
was life during Tudor times to 
other eras and the present 
day. 

LO: I can compare Henry VIII’s 
wives and know their 
contribution to history

LO: I can analyse how Tudor 
explorers influenced change in 
the world based on their 
discoveries (Walter Raleigh 
and Sir Francis Drake). 

• Annulment
• banquet
• Battle of Bosworth
• Beheaded
• Catholicism
• Tudor Court
• Divorced
• Doublet
• Execution
• Hampton Court Palace
• Heir
• heretic
• Kirtle
• monarch
• Protestantism
• Reign
• The Church of England
• Tudor Rose

Learning Log: Look at the Tudor family tree. 
Who are these people? Why are they 
famous? Why is Henry VIII considered the 
most famous Tudor Heir? Why were they 
called ‘The Terrible Tudors’?
Activity 1: Complete a pre-topic AFL activity 
and KWL grid, to refer to throughout the 
topic. 
Activity 2: Children will create their own 
interactive timeline for the Tudor period, 
listing and describing the key dates and 
events. Activity 3: Children will argue in a 
debate style scenario for or against: Was 
Henry VIII a popular or unpopular King?
Activity 4: Children will compare and 
contrast Tudor life to life in the present day 
as a non-chronological report or balanced 
argument style piece of writing. They will 
consider: Jobs, schools, religion and 
entertainment.
Activity 5: Children will produce a fact file or 
create a power point presentation 
comparing and contrasting the reigns or 
multiple Tudor monarchs. 
Activity 6: Children will analyse the 
influence of Tudor explorers, whilst also 
predicting what life might be like if it wasn’t 
for their discoveries and findings. Finally, 
children will complete an end of topic quiz. 



History (Our Local Heritage) Summer 2

NC PoS Key Concepts 
Link

Key Knowledge and 
Pathway

Vocabulary Activity outline 

A high-quality history 
education will help 
pupils gain a 
coherent knowledge 
and understanding of 
Britain’s past and 
that of the wider 
world. It should 
inspire pupils’ 
curiosity to know 
more about the past. 
Teaching should 
equip pupils to ask 
perceptive questions, 
think critically, weigh 
evidence, sift 
arguments, and 
develop perspective 
and judgement. 
History helps pupils 
to understand the 
complexity of 
people’s lives, the 
process of change, 
the diversity of 
societies and 
relationships 
between different 
groups, as well as 
their own identity 
and the challenges of 
their time.

The national curriculum for 
history aims to ensure that all 
pupils: 
• know and understand 

the history of these 
islands as a coherent, 
chronological narrative, 
from the earliest times to 
the present day: how 
people’s lives have 
shaped this nation and 
how Britain has 
influenced and been 
influenced by the wider 
world

• understand historical 
concepts such as 
continuity and change, 
cause and consequence, 
similarity, difference and 
significance, and use 
them to make 
connections, draw 
contrasts, analyse trends, 
frame historically-valid 
questions and create 
their own structured 
accounts, including 
written narratives and 
analyses 

History
LO: I can argue the positive and 
negative aspects of the coaling 
industry in Black Country 
throughout the 20th century.

LO: I understand the importance of 
the Dudley canal system for 
transportation in the 19th century.

LO: I can write about the 
Stourbridge Lion Locomotive and 
explain the significance of this for 
our local area

LO: I understand the historical 
significance of a Grade II listed 
building (Himley Hall)

LO: I can justify the significance of 
the Stourbridge Glass Cone for the 
economy during the 29th century

• Transportation
• Industrial 
• mine
• Community 
• Taxable goods
• Iron
• Coal
• Locomotive
• Manufacture
• Employment
• Fatalities
• Industrial expansion
• Economy
• Grade II Listing
• Glassmakers
• Glass furnace 
• Heritage
• Black Country

Lesson 1: Children debate the positives and 

negatives od the mining industry within the Black 

Country and Dudley. Children will learn all about 

coal and how important was for economics of 

Britain and other major countries around the 

world. Children will then take part in a debate to 

discuss whether the Black Country should continue 

to promote mining in the 21st century. 

Lesson 2: Children explore the Dudley canals 

through the 29th century and revise on the 

importance of these transportation methods. 

Children will explore the route and write about the 

different landmarks/locations that sailors would 

experience when transporting goods. Children to 

write a diary entry of a captain among a barge.

Lesson 3: Children research about the Stourbridge 

Lion Locomotive and write a newspaper article 

about the day it started its adventure to USA.

Lesson 4: children write a diary entry of someone 

peering through the window at Himley Hall during 

the 18th century. What do they see? What can 

they hear? How is it different to the present day? 

What is the same? What is different? Why has 

Himley Hall become a Grade II building?

Lesson 5: children explore the Stourbridge Glass 

Cone and the purpose of it during the 19th century. 

How did this help the economy? Why is this a 

significant attraction for our local area?



IMPACT



91.2% of whole school working at the curriculum 
expectation in History

24.4% of whole school working as high attainers 
within the curriculum in History



Evaluation



Strengths
• Children develop an awareness of historical events

• All children have the opportunity to reflect on learning

• Knowledge is improving rapidly over time

• Children identify a range of significant individuals from the past

• Key knowledge is shared with all children

• Vocabulary is ambitious for all children 

• Key focus on real people and real events

• Key Knowledge identified by the children

• Coverage is clear against curriculum expectations and end points



Areas for Development 22-23

• ‘hands on’ approach to learning

• Use a range of resources and artefacts respectfully

• a clear understanding of what has come before and how this links to 
today’s learning

• Ask questions to deepen their knowledge and understanding

• Sequence, Time and Chronology

• Key knowledge clearly established and linked to previous learning


